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“Kids in the Cracks”...who are they?

« Kids on 504s
« Kids who neither have a 504 Plan nor an IEP

« Kids receiving special education services who are served
by teachers/providers other than teachers of the deaf/hard
of hearing

- Kids with hearing loss and additional disabilities
« Kids whose needs are more therapeutic than educational
« Kids who are educated in rural areas of the state

« Kids who do not have sufficient communication access or
language base and therefore are falling behind

« Kids who are English Language Learners
« Kids whose parents opt out of special education services.

Questions to answer...

« Do we know who our students are?

« Do we know how each student is doing?

« Are we individualizing services based on needs?
- Are we making decisions based on data?

« Are we setting kids up to be successful?

- How are we involving parents as partners in the education
of their children?

Who is accountable to address these questions?
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Trends In Education

« Most children with hearing loss are educated in the general
education classroom

» Mainstream students are on average performing within 1 S.D.
of their hearing peers

« Blending of special programs towards a single education
system

+ More children with hearing loss and additional disabilities
« Deaf education as a consultation model

« More children with hearing loss are served outside of special
education — 504 Plans

« Deaf education training programs are closing

« Schools for the Deaf are evolving to address the changing
demographics

Issues in Deaf Education

» What are the demographics?

« Accountability and oversight

« Communication and communication access
 Low expectations and inadequate instruction
« Lack of evidenced-based practices

- Students with hearing loss not on IEPs

« Technology barriers

« Parent involvement

+ Recruitment and retention

 Funding and resources
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) ) N . Response to Intervention: School-wide
Historical Disability Education Model Supports fer all Students

«Individual students
+ Assessment-based
« Higher intensity

All Students

Students with 504 Plans

« Impairment
Impairment « Civil Rights + Of longer duration
substantially limits « Accommodations &
one or more major services comparable to § + Students at-risk
life activity those provided students 5‘ Targeted « High efficiency
y: without disabilities & Interventions + Rapid response-short-term
S
Students with IEPs %
« Disability + Eligibility
« Special Education Rights
- Procedural Safeguards Core Instructional Al studfents
- FAPE Interventions * Preventive
-LRE « Proactive
- IEP to provide educational
benefit
« Funding
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Response to Intervention: School-wide

Implications of Rtl for DHH Students Supports for Students with Hearing Loss

Support Examples all below plus]

« Core and expanded core curriculum
« Specialized instruction and trainin

« Related services (speech-language, counseling, interpreting)
« Team meetings, collaboration

« Inservice regarding service providers and their roles

« Resources for specialized assessments/consultation

« Improved instruction and accommodations within the general
education curriculum

« More collaboration between general education and special

education Targeted Support Examples [all below plus]
« Students with hearing loss at all levels — core, targeted, and  Soeciaiaed asscsamenes P Couens of L for sl an suents
intensive Targeted . iZZth‘ii!i:ﬂZﬁ:Zéiitﬂ:ﬁﬁEZTQZTSSMD%
o . . >  Targee s montormg o
« Core principles apply to all instruction for DHH students Interventions  Pragrens oty 4 fedundancy (re-eachieieach)

« Progress monitoring Core Instructional Support Examples

- i ) o ' g centt .
- Use of research-based, scientifically validated interventions/instruction i ey
* Hearing osspreventon educaton ~ Dfrentated nsuction

« Use data to inform instructional practices and decisions . Classroom atoustcal consdaranons  Outinestantin procedures
» Classroom communication accommodations e Link to prior knowledge
Wil sendry reacing Svaegios

« Frequent checks for comprehension

\* Good lighting

3 Srecicabi, srscured rovine

Core Instructional
Interventions

e
Tiered Model of Services for DHH Students

Intensive-Individual Services

Performance more than 2 years delayed
Individual specialized instruction required ~-TOD
Modifications

Expanded Core Curriculum

Accommodations, EVP, frequent assessment

Targeted Services
« Performance within 1-2 years of grade level

« Special instruction and services, often by TOD
with push-in model
« Accommodations, EVP, frequent assessment
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Intervention:
(20-25%)

Sustaining Performance

« Performing at or above grade level

IEP or 504 or no plan
Consultation/monitoring support from TOD,
educational audiologist, or SLP
Accommodations

Evidenced-based practices

Frequent assessments

Core
Instructional
Interventions

(50-65%)
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Best Practices Areas

Program Standards

High Expectations

Assessment: Placement and Readiness
IDEA Special Factors

Evidenced and Consensus-Based Practices
Expanded Core Curricula

Progress Monitoring

Parent Counseling and Training

© NGO LDNPE
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2. High Expectations

« Most are typical kids who happen to have a hearing loss
« 40% have additional disabilities (GRI, 2008)
«» Expectation: minimally one year’s growth in one year
« Evidence: Colorado State Student Assessment Program (DHH IEP
students) (Johnson, 2006)
« Reading-81% made one year's growth or more (N=516)
« Writing-92% (N=348)
«+ Math-92% (N=348)
« Evidence: AZ-CO Longitudinal Study
« On average students were within 1 SD of hearing peers (N=150) (Antia,
Jones, Reed & Kreimeyer, 2009)
« IEP justification
- Rowley Supreme Court Decision(1982)

« “IEPs for children educated in regular classrooms should be reasonably
calculated to enable the achievement of passing marks and advancement
from grade to grade.”

Checklists

Purpose:
and placement

proposed manner

proposed services

3. PARC: Placement And Readiness

«» To make intentional decisions about students services
« Assesses student’s “readiness” to be educated in the

« Assesses the school’s “readiness” to support the student
« Provides data for IEP goals to get student ready for

PARC: Placement And Readiness
Checklists

« The Student: Readiness Checklists

« General Education Inclusion Readiness (adapted from
Nevins & Chute, 1996)

« Interpreted/Transliterated Education Readiness (adapted
from Schick, 2004)

« Transcribing/Captioning Readiness Checklist

« Instructional Communication Access (adapted from
Children’s Hospital of Boston, 2003)

« The Environment: Placement Checklists
« Preschool/Kindergarten
« Elementary
» Secondary

PARC Placement Checklists

« Content
- Classroom Physical Environment
- General Learning Environment
- Instructional Style
- Individual Student Considerations
- School Culture
+ 3levels
- PS/Kindergarten
- Elementary
- Secondary
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Case: A.B.

« 5th grade, 11 years old, male
« Education
- Special education eligibility (LD, HI, SL)
« Gen ed classroom with support from special ed tchr, itinerant
TOD, SLP

« 30min/day small group in special ed resource room
- Listening & spoken language (LSL)
+ Hearing Loss
- Bilateral SNHL , RE better than LE
« 70-90dBHL
« Progressive HL, stable by 9 yrs
- Etiology: CMV
« Personal hearing instruments and FM
« New and uses consistently
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e Summary of Performance: A.B.
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- initiating classroom communication
« expressive and written language
- self-advocacy
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Summary of Performance: A.B.

Instructional Communication Access

« Communication — spoken language

Strengths ??

- expressive communication with familiar adults and peers
- ability to adjust expressive style to situation

« does better is supported instruction (one-on-one, small group, with
assistance)

Concerns
- all areas
- proficiency levels are moderate
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Case: K.B.

« 7th grade, female

« Education
- Deaf School (Charter)
« classroom — mostly HH students
« ASL and spoken English

- Communication

« ASL fluency increasing; used to support instruction in
the classroom

« English is primary language
- spoken English used at home
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Does Readiness = Placement for A.B.?

- Do we have a fit?

+ What additional data is needed?

« What areas need more support?

« What other options for services are available?
« |EP Goals

Case: K.B.

» Hearing Loss
« Bilateral profound SNHL , RE better than LE

« Mixed HL with 40 dB conductive component reportedly due to
chronic OM

« Other medical issues resulting in multiple surgeries: heart anomaly,
cleft lip/palate, craniosyntosis, lazy eye, multiple tubes
- Etiology: unknown

« Personal hearing instruments
« Wears hearing aids consistently, school and home

- new aids reported to provide excellent benefit; “help to recognize
speech/words spoken by HH and hearing peers
« No FM
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Summary of Performance: K.B.

General Education Inclusion Readiness

« Strengths
- asks for assistance from teacher

« Evolving skills

attending behavior

response behavior

follows chain of communication
initiates communication
self-advocacy

- Concerns

classroom routines and transitions
following directions
comprehension

academic performance

language skills

[ —
Summary of Performance: K.B.

Interpreted/Transliterated Education Readiness
- Strengths - evolving skills
« Role of the interpreter — allowing interpreter to interpret
« Use of interpreter
- Demonstrates appropriate social development
« Concerns
« Learning independently
« Attention factors
« Question: Is this student ready to function in a general
education class with an interpreter?
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Summary of Performance: K.B.

Instructional Communication Access Checklist
« Communication — spoken English and ASL
« General skills — similar in both modes, proficiency evolving

evolving

« Expressive language skills — similar though participation in
group conversations rated higher in spoken language,
proficiency slightly greater than receptive

« Written language skills - poor

« Receptive language skills - similar in both modes, proficiency
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Does Readiness = Placement for K.B.?

« Do we have a fit?

« What additional data is needed?

« What areas need more support?

« What other options for services are available?
« |EP Goals

4. Special Factors

Communication Considerations (IDEA): IEP

team “must”

- consider the child’'s language and
communication needs,

- opportunities for direct communication with peer
and professional personnel in the child’'s language
and communication mode, academic level, and

- full range of needs including opportunities for
direct instruction in the child’s language and
communication mode

« Consider whether the child requires assistive
technology devices and services

Use of Communication Plans / Special

considerations

« Most important part of IEP - should guide services,
accommodations, placement, goals

+ Opportunity for a discussion about student’s
communication and education needs, not a check-off
form

« Complete at IEP meeting with team including parents

- Review at every IEP meeting

5. Evidenced and Consensus-Based

Practices
« Evidenced-based

« Strong Evidence:

« Randomized controlled trials conducted in 2 or more typical school
settings

« Possible Evidence:

« Randomized controlled trials that fall short of “strong evidence”
« Comparison-group studies using closely matched groups

» Consensus-based
« Widely recognized good practices
- www.deafed.net

Research is needed to address:

« What are the effects of having a teacher of the
deaf or qualified early intervention provider on
outcomes for DHH children?

» What are the effects of a qualified educational
interpreter on student learning?

» What are the effects of a direct versus interpreted
education?

» What alternative models of delivering instruction might
be effective in rural areas?

Cheryl DeConde Johnson, October 2011;
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6. Expanded Core Curricula 8. Parent Counseling & Training

« Auditory & listening skill development

- Transition planning

« Technology training

« Family education- Parent training and counseling
« Social skills

« Self-advocacy skills

« Leadership development

« Deaf studies

- American Sign Language (ASL)

» Required as a related service in IDEA if needed for
student to meet IEP goals

SLP & Audiology Collaboration Complexities of Educating Students
who are D-HH

- Placement & Readiness Checklists -Deaf - Cochiear

Implant?
« Other « Hard of

« Classroom Acoustics Observation & Screening Disabiltes Hearing ~ Hearing Ads?
. . . i .+ Oral
- Progress monitoring Cangonge c n_-English
Learners — " sign
« Self-Advocacy — . AsL
« [EP Goals — all must tie to common core Type: .
« ASL « Auditory
standards . SEE \ Communication
« CASE Devices
« Reading + Oral + Visual
. . i * Cued Speech Communication
- Speaking & Listening Level: B Devices
+ Comprehension and collaboration g':c";:zg’yy “oreams * Alerting Devices

« Presentation of Knowledge and Ideas «Knowledge

“Acceptance

Fair is not everyone getting the same thing,

Fair is everyone getting what they need to Only those that risk going too far can
be successful. possibly find out how far one can go...
www.inspiringlearners.com TS Eliot
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